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Poverty and Gender Inequalities

Findings

Analysis of Young Lives data offers a more nuanced picture of gender dynamics
than that which is often presented in international policy debates, showing inequalities
affecting both boys and girls at different ages through intra-household dynamics,
sociocultural context and economic pressures.

National trends show that gender parity in primary school enrolment has been
achieved in Vietnam and Peru but not Ethiopia and India (UNICEF 2010). Young
Lives data show a more positive picture with gender parity within its samples across all
four countries. Children’s trajectories beyond primary school reveal different patterning
with Young Lives boys more likely to leave school earlier in Vietnam and girls in Andhra
Pradesh.

While girls’ enrolment in school has increased, this does not necessarily mean that
girls are receiving a quality education. Boys are performing better than girls in cognitive
achievement test scores in Andhra Pradesh and Ethiopia. However, in Vietnam girls have a
higher average performance in cognitive achievement tests.

Maternal education is an important factor associated with whether children leave
school early. Across the countries for both cohorts, the level of maternal education
appears to be a significant factor, with the percentage of children in school increasing with
each level obtained. For example, in Andhra Pradesh only 68 per cent of children in the
Older Cohort whose mothers received no formal education were in school, compared to
92 per cent whose mothers had received secondary education. This suggests that there
is a history of disadvantage, where poorer men and women tend to marry each other,
resulting in poorer households also having mothers with lower levels of education.

Children and parents share high aspirations for education outcomes yet cite many
obstacles in realising these goals. While some challenges are shared between girls and
boys, such as the lack of suitable employment or training opportunities and the constraints
placed on the household by poverty, others are gender-specific, for example issues of
marriage and social status. Processes of social change are creating new opportunities

for girls but at the same time this entails social risk for girls and their families, whose
livelihoods and social reputation may be at stake if they are out of step with the wider
community.

Children’s time use is gendered in terms of tasks allocated to boys and girls. This
suggests a way in which gendered roles are reproduced. Boys spend more time in
unpaid work on family farms or businesses and girls spend longer caring for others and
on domestic tasks. Children in rural areas spend more time in paid and unpaid work and
children in urban areas spend more time in school and studying. Other factors which
influence children’s time use are age sibling order and shocks.

Limited resources mean that parents are often forced to choose between sons and
daughters in education expenditure. Rather than discrimination per se, parents base
their decisions on the current realities of the labour market, as well as sociocultural norms.
The fast growth of the low-fee private sector is increasing gender inequalities and creating
debt traps.

www.younglives.org.uk/what-we-do/our-policy-work
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8. Poverty has a large impact on children’s subjective well-being, with poor children
being much less likely to report having a ‘good life’ than non-poor children. In
Vietnam, poor children are four times more likely to report experiencing a bad life than
non-poor children. Poverty and inequalities can be compounded by different challenges
faced by children living in urban and rural environments, a sense of feeling stigmatised,
and gender-specific concerns of physical safety.

9. To improve gender equality and improve life chances for both poor girls and boys,
policy interventions should target broader structural inequalities, between urban
and rural environments and between households with different levels of consumption,
especially the poorest households.

1. Introduction

Starting with children as the means of breaking cycles of poverty and inequality has become
increasingly central to international strategies to eradicate poverty. This is illustrated by
targets on children’s education, mortality and health encompassed in the Millennium
Development Goals (MDGs). More recently there has been increasing focus on adolescents,
as demonstrated by the World Bank’s 2007 World Development Report and the most recent
UNICEF State of the World’s Children report (published for 2011). Particular attention has been
directed towards adolescent girls. The UNICEF report, for example, argues that ‘adolescence
[here defined as being between 10 and 19 years old] is the pivotal decade when poverty and
inequality often pass to the next generation as poor adolescent girls give birth to impoverished
children’ (UNICEF 2010: 3). While analyses of gender inequalities have become mainstreamed
within many poverty reduction strategies and policies (Chant 2011: 1) and encompassed within
the MDGs, the focus has been predominantly on the inequalities between men and women,
rather than between girls and boys (Jones and Chant 2009: 185-6).

This has been challenged by the proliferation of initiatives focusing on girls, especially
adolescent girls, such as Plan International’s Because | Am A Girl campaign and annual
report; the Girl Hub funded by DFID and the Nike Foundation; and the Coalition for Adolescent
Girls, founded by the United Nations Foundation and the Nike Foundation, which publishes
the Girls Count series (Greene et al. 2009; Levine et al. 2008; Temin and Levine 2009).
Among these initiatives there is a general consensus that gender dynamics in childhood and
adolescence in the developing world are a much under-researched area, and all of them seek
to combine research with advocacy calling for policies and resources to target adolescent
girls as ‘the soundest way to break the intergenerational transmission of poverty’ (UNICEF
2010: 4).

The emphasis is placed largely on girls’ future roles as mothers, supported by reference to
research which argues that girls who stay in school for longer, will marry and have children
later, thus decreasing the risk of maternal and child mortality and morbidity (Jones et al.
2010; Levine et al. 2008; Lloyd and Young 2009; Temin and Levine 2009; UNICEF 2010:

4). Alongside arguments around gender inequalities are economic analyses which have
demonstrated that each year of education brings a higher earnings increment for women

1 For further information about Plan International’s Because | am a Girl campaign and reports see http://plan-international.org/girls; for
Girl Hub see http://www.girlhub.org; and for the Coalition for Adolescent Girls see http://www.coalitionforadolescentgirls.org.

www.younglives.org.uk/what-we-do/our-policy-work

Page 3



Page 4

Poverty and Gender Inequalities

than men (Aslam et al. 2008). It is argued that women reinvest 90 per cent of their incomes
back into the household compared to men, who reinvest 30-40 per cent (Jones et al. 2010:
5). However, one of the challenges of research in this area is that it is often reliant on a ‘time
bias’, namely, measures of the situation of adult men and women, projected onto children,
rather than measuring the current situation of children (Knodel and Jones 1996: 687; Jones
et al. 2010: 1). Where research does focus on differences between boys and girls, a picture
is painted of girls facing consistent disadvantages in life chances across education, health
and well-being because of institutionalised gender bias as ‘from infancy, girls may be subject
to lower parental investments in their care and nurture, and from early childhood to higher
demands on their time and labour’ (Jones et al. 2010: 110).

Young Lives is in a unique position to inform this debate, having collected three rounds of
survey data on two cohorts of children since 2002. This report draws together Young Lives
survey and qualitative data to analyse gendered differences between boys and girls and
focuses on three key areas: education and aspirations, domestic life and intra-household
dynamics, and subjective well-being. A couple of caveats are important to bear in mind. Firstly,
although they reflect a wide range of cultural, economic, geographical, political and social
contexts, only four countries are covered by the Young Lives study (Ethiopia, the Indian state
of Andhra Pradesh, Peru and Vietnam). Secondly, Young Lives is a study of childhood poverty
and so does not capture all aspects of children’s experiences. What follows is therefore

a gender analysis of a poverty study, rather than a gender study. Here gender analysis is
understood as examining the differences between life chances for boys and girls and how
these relate to broader socio-economic processes and inequalities.

Young Lives data reveal a nuanced picture regarding gender and inequalities between boys
and girls, with differences not as large as often assumed in advocacy initiatives (Dercon
and Singh forthcoming). Drawing on descriptive and analytical evidence the following five
arguments are made.

e The longitudinal nature of the study highlights the ways in which gender dynamics differ
when children are at different ages and accumulate over time.

e Both boys and girls can encounter disadvantages relating to their gender, which impacts
on their life chances.

e Disaggregating the data by gender and location (urban/rural), gender and household
consumption level, and gender and ethnicity/caste suggests that gender is one of several
variables (and not the most significant) which impact on children’s experiences and life
chances.

e Gender inequalities often intersect with other markers of disadvantage, such as belonging
to an ethnic minority group, which can compound the extent of the inequality.

e The specific patterning of inequalities varies between the study countries, primarily
because of socio-economic factors, as well as between different outcomes in education,
time use and subjective well-being within the countries.

The findings suggest that in improving gender equality, policy interventions, such as
improvements to education quality or social protection programmes, should target broader
structural inequalities between urban and rural environments and between households with
different levels of consumption, and, in particular, support the poorest households.

www.younglives.org.uk/what-we-do/our-policy-work
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This paper accompanies a series of detailed country reports which analyze the first three
rounds of survey data (Escobal et al. 2011; Galab et al. 2011; Le Thuc et al. 2011 and
Woldehanna et al. 2011) and two policy papers (Dornan 2011 and Pells 2011). This paper
focuses in-depth on child-level outcomes which are the result of the broader trends in
consumption growth, wealth and inequality discussed in policy paper five (Dornan 2011). This
report begins with an overview of the Young Lives study and emerging findings on gender,
before exploring each of the three key areas in depth. The report concludes by considering
the implications for policy.

2. About Young Lives

Young Lives is a longitudinal study of childhood poverty which has been collecting both survey
and qualitative data on around 12,000 children since 2002 in four countries (Ethiopia, the
Indian state of Andhra Pradesh, Peru and Vietnam). The study comprises:

e An Older Cohort of around 1,000 children in each country (fewer in Peru) born in 1994/5.
Household- and child-level data were collected on this group when they were 8, 12 and
15 years old. In-depth qualitative information was collected on 25 Older Cohort children in
each country in 2007 and 2008 when they were 13 and 14 years old.

e A Younger Cohort of around 2,000 children in each country born in 2001/2. Survey data
were collected on this group when they were 2, 5 and 8 years old. Qualitative information
was collected with 25 Younger Cohort children per country in 2007 and 2008 when they
were 6 and 7 years old.

e Survey and qualitative data were also collected at the household level from caregivers and
at the community level in the form of interviews and focus group discussions.

Young Lives has also carried out various qualitative sub-studies, plus a school component in
Ethiopia in 2009 and in Andhra Pradesh in 2010.

The focus of the Young Lives study is pro-poor, meaning it focuses on children growing up in
poorer populations. The data therefore are not nationally representative, nor should they be
compared simplistically between the Young Lives countries, since the samples of children are
drawn differently. What such panel data can be used to highlight are some of the disparities
within the samples, how change over time is affecting children and what similar (or different)
processes are going on in each of the Young Lives countries.

All the names of Young Lives children referred to in this report are pseudonyms.
(For further information see the technical notes section of Young Lives website
http://www.younglives.org.uk/our-publications/technical-notes)

www.younglives.org.uk/what-we-do/our-policy-work
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3. Education: beyond primary
enrolment

Achieving gender parity in primary school enrolment features both among the eight MDGs and
the six Education For All (EFA) goals. Huge advances have been made globally in reaching this
goal (with the notable exceptions of some countries in the Middle East, North and West Africa and
West and South Asia) (UNICEF 2009: 18; UNESCO 2010: 20) and the experiences of Young Lives
samples across the four countries reflect this achievement. At the same time there is growing
recognition that while enrolment is crucial, it is only part of the story (UNESCO 2010). Looking
beyond enrolment indicators reveals a much more complex picture around gender differences
and education, discussed in this section in relation to educational trajectories, the quality of the
education received, the learning environment, and aspirations to higher education and work.

3.1 School trajectories: the impact of socio-economic context

National trends show that gender parity has been achieved in Vietnam and Peru but not
Ethiopia and India (UNICEF 2010). Young Lives data show a more positive picture with gender
parity within its samples across all four countries. Within the Young Lives samples children’s
trajectories beyond primary school reveal different patterning, illustrating how gender
dynamics play out according to age and socio-economic context. Tables 1 and 2 compare
different patterns (rather than levels, owing to the pro-poor nature of the samples) of school
enrolment of Young Lives children in the Older Cohorts in Vietnam and Andhra Pradesh.

Table 1 shows that in Vietnam the boys are less likely to be in school, with 23 per cent leaving
between the ages of 12 and 15 years old (at the aged of 12, 96.7 per cent of boys and girls
were enrolled), nearly a third more than girls (16 per cent) and most markedly among ethnic
minorities. This could be due to the higher wage-earning potential of boys as opposed to girls,
or to boys doing less well in exams (UNESCO 2010: 67; Grant and Berham 2010: 87). This
disparity is intensified by poverty, as only 40 per cent of poor boys are in school at the age of
15 (although enrolment among girls from poor backgrounds is still only 52 per cent).

Table 1. 14-15-year-olds enrolled in school by location, ethnic group and living standards, Vietham (%)

VIETNAM

Boys Girls
Overall 72.2 80.0
Urban 86.0 90.6
Rural 69.1 s
Above poverty line? 73.7 81.6
Below poverty line 40.0 52.0
Majority ethnic group 76.3 83.8
Minority ethnic groups 46.0 54.7

2 The poverty line used here is 50 per cent of the median household consumption level within the Young Lives sample, calculated separately
for each country. The distribution of the samples also varies between countries. For example, the distribution or range of household
consumption levels is much larger in Vietnam, and there are a smaller number of very marginalised households included in the Young Lives
sample. In Andhra Pradesh, the distribution of household consumption levels is more compressed, resulting in a smaller difference between
those classified above and below the poverty line. Throughout this report ‘poor’ refers to those households below this relative poverty
line and ‘non-poor’ to households above the poverty line. Due to the pro-poor nature of the sample the ‘non-poor’ households still do not
necessarily have high levels of consumption.

www.younglives.org.uk/what-we-do/our-policy-work
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In contrast, Table 2 indicates that in Andhra Pradesh there is a different trend, with a higher
drop-out rate among girls. Yet among children from households from below half the median
consumption level (classified as poor) girls are more likely to be in school than boys. This
illustrates how gender and poverty intersect to disadvantage different groups of children.
This is also highlighted by the large gap in enrolment figures relating to boys and girls from
the Scheduled Castes. While Young Lives data show a slight bias towards girls from the
Scheduled Tribes being enrolled at age 15, this may not be typical across Andhra Pradesh,
reflecting instead the sentinel site sampling methodology.

Table 2. 14—-15-year-olds enrolled in school by location, caste and living standards, Andhra
Pradesh (%)

ANDHRA PRADESH

Boys Girls
Overall 81.0 74.0
Urban 86.4 82.9
Rural 78.8 71.0
Above poverty line 81.9 74.2
Below poverty line 71.8 83.3
Scheduled Castes 82.5 67.3
Scheduled Tribes 74.4 76.9
Backward Castes 79.4 7.7
Other? 85.4 84.7

In line with other studies we have also found that the level of maternal education is an

important factor associated with whether children leave school early (Levine et al. 2008: 20-1;
UNICEF, 2009: 18-19). Across the countries for both cohorts, the level of education reached

by caregivers (the majority in our samples being women) appears to be significant, with the
percentage of children in school increasing with each level obtained.* For example, in Andhra
Pradesh only 68 per cent of the Older Cohort whose mothers received no formal education were
in school, compared to 92 per cent whose mothers had received secondary education. More
analysis is required to understand what underlies this association but it suggests that there is

a history of disadvantage, where poorer men and women tend to marry each other, resulting in
poorer households also having mothers with lower levels of education (see also Pells 2011).

The disparity in access to education between children in the poorest quintile and the richest
quintile is a global pattern. The 2010 United Nations Millennium Development Goals Report
examined 42 countries and found that twice as many girls of secondary school age from the
poorest 60 per cent of households were out of school, compared with girls from the wealthiest
40 per cent of households. A similar disparity existed for boys of the same age (cited in
UNICEF 2010: 67). This has led to criticisms of policies which focus on gender differences to
the neglect of socio-economic factors (Knodel and Jones 1996: 684).

Multiple factors intersect, to cause children to leave school. The following account is typical
in that it illustrates how poverty is compounded by adverse events, to which poor people may
be more vulnerable, as well as gender-specific factors, in this case Latha’s future marriage
prospects. Keeping Latha in school would not address the risks faced by the household.

3 ‘Other refers to children from higher castes or other religions.

4 The term ‘caregiver has been used in recognition of the fact that children are not always cared for by their biological parents. Where a
quotation has been attributed to a caregiver, this individual is either a relative or guardian but not the biological parent of the child.

www.younglives.org.uk/what-we-do/our-policy-work
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Why Latha left school

Latha, aged 15, lives in rural Andhra Pradesh and is from a Backward Caste. She studied until seventh
grade, when she left school, two years ago. Her mother explains the multiple reasons leading to this
decision: “... our position was not good, our son passed away. We were in sorrow,” and so Latha

was required to work in the fields on a groundnut plantation. Studying beyond seventh grade would
have meant Latha travelling to school in another village and her mother was concerned about her
daughter’s reputation: “It would have been better, if she had continued her studies but again this is ...
all right. If she studies here and there, goes to towns, friendships are formed. That may happen. So,
we stopped.”

Latha’s mother also stressed the importance of teaching her daughter both domestic and field work in
preparation for marriage: “If we give her away to another’s house, there they will scold her if she does
not do the work saying, ‘Who taught you the work? Did your mother and father not teach you?"”

She feels proud that other community members have commented that Latha is being taught well by
her parents. Although she is keen for her daughter to be married, she will not force her: “We cannot
pressurise. We cannot say you should marry — only if they like.”

3.2 Quality of education: from parity to equality

While there is a positive story of increasing enrolment, this does not necessarily translate into
girls receiving a high-quality education. The fifth Education For All goal urges a shift from
gender parity in enrolment to gender equality, namely that boys and girls receive the same
quality of education.

Using two educational outcome measures (tests of receptive vocabulary® and maths) as a
proxy for quality, we found that Young Lives boys were performing better than girls in India and
Ethiopia, and Young Lives girls were performing better than boys in Vietnam. There was little
difference in Peru. These trends are illustrated by Figures 1 and 2.

Figure 1. Distribution of maths scores, 14—15-year-olds, Andhra Pradesh
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5 Recognising the cultural specificity of the PPVT as a test developed in English for US populations, Young Lives adapted and translated the
test and local teams replaced unfamiliar items.
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The graphs show the distribution of test scores of the Older Cohort sample, according to
gender and the number of correct answers answered. This means that the further right the
child is on the graph, the higher the score obtained, and that the higher the line is, the greater
the number of children with that score. The higher number of girls on the left of Figure 1
(Andhra Pradesh) and the right of Figure 2 (Vietnam) illustrate how girls are outperforming
boys in Vietnam and the reverse in India. These are just two examples of how performance
seems to be impacted by policy and sociocultural processes that result in boys and girls
experiencing school differently, which impacts on learning outcomes and future trajectories
into work and higher education.

Figure 2. Distribution of maths scores, 14—15-year-olds, Vietnam

Boys  mm——Girls

[==)
S
© /_/—N\/\//V\W\-\
S
=
o
S
3
= <
S S \
& 2
o
=
2
=
o
o
o
o
N
< //
o

T T T T T
0 5 10 15 20

Number of correct responses

Young Lives findings from Vietnam mirror an emerging global picture of more boys leaving
school and performing less well in middle- and higher-income countries (World Bank 2011:
1-3). Grant and Behrman’s (2010) analysis of the gender gap in current school enrolment and
grade completion across the educational cycle from 6-18-year-olds in 38 developing countries
reveals that boys are more likely to be enrolled in school than girls (except in Latin America
and south-east Asia). Once in school, however, girls make equal or better progress than boys
except for 16-18-year-olds in south Asia and west Asia/north Africa.

Gender is not the only factor associated with differing learning outcomes, as across the

four Young Lives countries maths test scores rise in a linear fashion according to household
consumption level. Globally it is observed that on average ‘gender gaps in education and
health are small compared to gaps in outcomes across ethnicity, socio-economic class or
geographical location’ (World Bank 2011: 5). Within Young Lives data the gap in achievement
between the first (lowest) and fifth (highest) quintile is larger than differences in achievement
between boys and girls. Moreover, the gender gap (whether bias towards boys or girls) stays
fairly consistent across the quintiles, challenging a double disadvantage hypothesis (i.e. that
gender differences are compounded by poverty). This is indicative of an ‘inverse care law’,
whereby poorer children often attend schools with fewer resources and receive a poorer-

www.younglives.org.uk/what-we-do/our-policy-work
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quality education (UNESCO 2010: 23). Another reason for the association between household
consumption and test scores is that enrolment figures mask the amount of time children are
absent from school because of outside pressures. As demonstrated in section three, poorer
children spend less time in school including because of the need to engage in paid or unpaid
work to support their household.

There are gender-specific factors which may affect children’s experiences at school and in
turn their learning outcomes. In Ethiopia and Andhra Pradesh girls may be absent each month
because of menstruation and the lack of adequate sanitation facilities and gender-segregated
toilets at school:

“We do not have bathrooms there. They have started but the construction is not yet completed
and | don't like that aspect in the school. It is very difficult for us, particularly girls, and those
who come from neighbouring villages. During the monthly cycles it is more difficult, so some
girls don’'t come to school on those days.” (Rural girl, aged 15, Andhra Pradesh)

Caregivers also described keeping girls at home during menstruation:

“Suppose if she gets the menstrual cycle at school, she returns home. She will take a bath
and keeps her things separately for two or three days ... She says, ‘| should be outside.

| should not come into the house.’ ... Itis our system; we do not allow them in the house.”
(Mother, rural Andhra Pradesh)

The caregiver went on to elaborate how, although her daughter wants to go to school during
menstruation, she is not allowed due to cultural practices concerning beliefs of impurity.

Violence at school is another factor impacting upon children’s experiences. Corporal punishment
by teachers was reported by both boys and girls in all Young Lives study countries, although at
a higher prevalence by boys. The following case study illustrates how the school environment
can impact differently on boys and girls and how, through disciplinary measures, it reproduces
gender-stereotyped behaviour, which may contribute to a broader culture of violence.

Violence at school

In Peru, both boys and girls reported corporal punishment by teachers:

Peter: [About the assistant] He hits you, he shouts at you, he punishes you ...
Javier: He doesn't like you to answer him ...
Peter: ... he slaps you.

Diego: He doesn't like disorder in school.
Interviewer: Are you OK with his attitude?
Diego: No, but he starts hitting us.

Javier: He beats us with a stick.
Interviewer: Where does he hit you?

Javier: On the foot.

Sergio: On the rear.

Peter: The thigh, the thigh.

Dante: The hand.

Cecilia: Sometimes we also get beatings.

Dora: With a huge stick, like this [imitates the whizz of a moving stick].
Interviewer: Where, here? [points at her hand]

Dora: Yes, the hand.

www.younglives.org.uk/what-we-do/our-policy-work
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Violence at school continued
Boys discussed how they became ‘used to’ violence and said that hiding pain in front of their peers
was an important part of being considered ‘cool’:
Interviewer: What do you think of being chased or hit with a stick? [silence] Is it OK — is useful or
not?
Felipe: It doesn’t hurt.
Interviewer: It doesn’t hurt?
Javier: It depends on who is hitting you.
Interviewer: For example?
Sergio: When they hit you on the hand [it hurts].
Felipe: When others get hit, they run. | stay there and take it, but it doesn’t hurt.
Peter: Yes, right? Felipe always stays there, standing.
Felipe: You get used to it.

As Rojas (2011) argues, ‘in this way peer relations end up reproducing the authoritarian and masculine
system of the school, where power relations are closely associated with the control of physical strength’.

Interviewer : Why do you beat up your classmates? [hacer poste or ‘the pole’: several students
carry a student in, open his legs wide and run against 